LOWNDES COUNTY AND BLACK FREEDOM
A Syllabus by the SNCC Legacy Project

Prepared by: Bedour Alagraa, Felicia Denaud, and Joshua Myers

“If ever we in Lowndes County had a chance to come
together to make political decisions about our own lives
—now is the time!

If ever there was a time for Negroes to leave the white
supremacy Democratic Party of Alabama alone—now is
the time!

If ever we had a chance to do something about the
years of low pay, beatings, burnings of homes, denial of
the right to vote, bad education and washed-out roads
—now is the time!”

- Lowndes County Freedom Organization

“It wasn't also about us. It was about what the people
there were already doing. There were people who really
wanted—they wanted a changed circumstance. So we
then were supporting what they were doing as well.
Together we would work with them.”

- Jennifer Lawson

Course Description

This course considers the story of Lowndes County from the perspectives of the
participants in the movement for voting rights and Black Power in the mid-1960s.
During that time, ordinary Black folk in Lowndes worked alongside members of the
Student Nonviolent Coordinating Committee (SNCC) to test the meaning of
democracy in America. In so doing, they continued a process of Black self-
determination that forever changed the landscape of voting rights struggles in the
South with reverberations and implications for the Black freedom struggle around the
US and world. We believe that in order to tell this story, the participants’ voices must
be centered. This approach responds to the imperative to control the narrative of the
movement and to perpetuate historical memories that are responsible to the aims and
objectives of the Black freedom struggle. It is our hope that this course not only
clarifies the historical record; we intend for it to link that record to the contemporary
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struggles for power and self-determination that remain sorely needed in our
communities. With that in mind, this is a college course that is also designed for
communities of organizers and other interested persons. It takes advantage of the
SNCC Legacy Project’s collective archive, a project aimed at ensuring the availability of
resources on the movement to all.

Primary Sources

° - The SNCC Legacy Project’s Digital Movement
Platform, created in 2022.
- the website of the Civil Rights Movement Archive, Inc.
- The SNCC Digital Gateway, produced in partnership with
Duke University’'s Center for Documentary Studies and Duke University
Libraries.

Books

Stokely Carmichael and Charles Hamilton, Black Power (Vintage, 1967)
Stokely Carmichael (with Ekwueme Michael Thelwell), Ready for Revolution: The
Life and Times of Stokely Carmichael (Scribner, 2002)

e Hasan Kwame Jeffries, Bloody Lowndes: Civil Rights and Black Power in
Alabama’s Black Belt (New York University Press, 2009)

Format

We have tailored this course to be delivered in multiple ways. Firstly, the modality can
be either virtual or in-person. Secondly, and perhaps most significantly, it can be
delivered in both the traditional lecture format and the seminar discussion format, as
well as in non-traditional, flipped classroom formats. The teaching notes provide
suggestions and recommendations tailored to the course material covered that week.
In addition, we have added suggested media and other resources that can be folded
into the course delivery. We believe that each course leader should use the methods
that are most appropriate to the students engaged in these courses. This method
should enable students to reach a clear understanding and appreciation of the “SNCC
Way"” —not only its approach to organizing, but its approach to pedagogy. This too is
movement-building.

Notes on Our Approach



http://www.sncclegacyproject.org
http://www.crmvet.org
http://www.snccdigital.org

This course employs the SNCC archive as the primary pedagogical tool for
understanding the history of the movement. Individual facilitators however are free to
enlarge upon that foundation by bringing in more historical figures, archives, and/or
secondary sources that may not be available within the SNCC collection. In addition,
the facilitator should feel free to connect the historical content to stories within and
beyond the movement that might be relevant to the unique regional, institutional, and
political contexts for the class. If there are stories that can be fruitfully added to the
discussion, the facilitator might improvise upon what we have offered here. We
encourage and expect facilitators to incorporate those elements into their delivery of
the course.
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Schedule

Week 1 - Introduction: The Meaning of Lowndes County in the Black Freedom
Struggle

Discussion Questions and Dilemmas:

What were the conditions that Black people faced in mid-century Lowndes County,
Alabama? How might we understand their historical roots? How do they relate to
fundamental tenets of US life and the social and political terms under which these
tenets are understood? Who were the people that experienced these conditions? How
did they come to understand them? How might we think of race and racialization from
their perspectives? How did they conceive of their limits (or possibilities)? What is the
Black Belt? How have organizers understood and utilized the term historically?

Readings and Resources:

e Alabama Black Belt, Our Voices, SNCC Digital Gateway.

e Lillian McGill, “Water Lines and Phone Lines,” Our Voices, SNCC Digital
Gateway.

e Ethel Williams, “Look Out for Each Other,” Our Voices, SNCC Digital Gateway.

e Jeffries, Bloody Lowndes, 7-37.

Other Resources:

e Alexis Okeowo, “The Heavy Toll of the Black Belt's Wastewater Crisis,” The New
Yorker, November 23, 2020.

Teaching Notes:

e For this week, course leaders might consider framing the class as an
introductory lecture that situates Lowndes County in both broader and specific
contexts. The broader context is Black life in the world, the US, and the United
States south. The more specific contexts include Black life in Alabama.

e As with all weeks, the course leader may consider utilizing a discussion-based
model that grounds the dialogue in the questions and dilemmas listed above.
Students in the course should be able to contribute responses to these
questions based upon their engagement with the reading materials and other
resources. Particularly, it is important to emphasize in this week that these
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https://snccdigital.org/our-voices/lowndes-county/part-1/
https://snccdigital.org/our-voices/lowndes-county/part-1/
https://snccdigital.org/our-voices/lowndes-county/part-1/
https://vimeo.com/272418536
https://vimeo.com/272418536
https://vimeo.com/272418536
https://vimeo.com/272418536
https://vimeo.com/271989158
https://vimeo.com/271989158
https://vimeo.com/271989158
https://www.newyorker.com/magazine/2020/11/30/the-heavy-toll-of-the-black-belts-wastewater-crisis.
https://www.newyorker.com/magazine/2020/11/30/the-heavy-toll-of-the-black-belts-wastewater-crisis.
https://www.newyorker.com/magazine/2020/11/30/the-heavy-toll-of-the-black-belts-wastewater-crisis.
https://www.newyorker.com/magazine/2020/11/30/the-heavy-toll-of-the-black-belts-wastewater-crisis.

resources are generated out of the organizing tradition itself and establish the
pedagogical approach unique to SNCC.

e Another activity that course leaders may adopt is to have students compare and
contrast the local history of Lowndes County with other southern or rural
contexts that they may be familiar with. If students come from different parts of
the US, it may be interesting to see how much their understanding of their own
roots compares with the evolution of Lowndes.

Week 2 - On Voting, Black Self-Determination and Organizing Traditions in
Lowndes

Discussion Questions and Dilemmas:

How did electoral politics contribute to the subjugation of Black peoples in Lowndes
County? What did it reveal about the nature and practice of democracy? How did
Black people in Lowndes address these questions? What are the roots of organizing
tradition in Lowndes? What are the origins of the Lowndes County Christian
Movement for Human Rights? What was the organizing philosophy of the Student
Nonviolent Coordinating Committee (SNCC) and how was it practiced in Lowndes?
How did this organizing strategy develop over time? How does Freedom Summer
relate to the strategies and tactics developed and applied to Lowndes?

Readings and Resources:

Carmichael and Hamilton, Black Power, 86-97.

Carmichael, Ready for Revolution, 414-56.

Julian Bond, “SNCC: What We Did,” SNCC Digital Movement Platform

Lillian McGill, “Getting Involved,” SNCC Digital Gateway

Mass Meetings, Our Voices, SNCC Digital Gateway.

Jennifer Lawson and Courtland Cox, "Reflections at the Lowndes County
Freedom House,” Our Voices, SNCC Digital Gateway.

Jeffries, Bloody Lowndes, 39-80.

Lowndes County and the Road to Black Power (2022), dir. Geeta Ghandbir and
Sam Pollard.

Other Resources:

e Jennifer Lawson, Library of Congress Oral History.
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https://sncclegacyproject.org/sncc-what-we-did/
https://vimeo.com/272400059
https://snccdigital.org/our-voices/lowndes-county/part-2/
https://snccdigital.org/our-voices/lowndes-county/part-2/
https://snccdigital.org/our-voices/lowndes-county/part-2/
https://vimeo.com/271989761
https://vimeo.com/271989761
https://vimeo.com/271989761
https://vimeo.com/271989761
https://www.loc.gov/item/2016655422/

Teaching Notes:

e A lecture might begin by examining the contexts of the 1960s struggle for
voting rights in SNCC. Framing the evolution of that struggle through
Mississippi helps develop some of the major impetus for organizing around
Selma and Alabama. The course leader might then focus on the local origins of
Lowndes and the reactions these local residents had with respect to the
presence and approach of SNCC activists.

e Seminar discussions here might revolve around SNCC's efforts to resolve the
dilemma of the Mississippi challenge by organizing differently in Lowndes. The
discussion of conflicts and tensions with liberals in the Democrat party and the
hard realities of racists in the South would presage an understanding of SNCC's
particular approach and why it resonated (and sometimes did not) with the
people of Lowndes. Discussions might further raise questions about the
meanings of self-determination and organizing in such a context, where Jim
Crow determined not only the political possibilities, but occasioned economic
risks as well as placed Black institutions in real jeopardy, not to mention
individual families.

e This week students could develop presentations that center SNCC's style of
organizing and its relationship to “local people.” Utilizing oral histories and
reflections, the presentations would seek to unpack what it meant for organizers
from other places to come into Lowndes County and participate in struggles
alongside its residents. Presentations would endeavor to show what we learn
about these questions when utilizing our oral histories.

Week 3 - Toward a Theory of Radical Democracy

Discussion Questions and Dilemmas:

How did SNCC workers approach the question of the vote in Lowndes? What were the
justifications and rationales for these approaches? What made Lowndes different from
other places? How did Black Power emerge out of these local conditions? How does
Black Power challenge the notion of American liberal democracy? What is the
relationship between civil rights and Black Power? Is radical democracy and the
acquisition of the vote merely about electoralism? How did SNCC address these
questions and build consensus? What are the implications of this theory of democratic
participation today?



Readings and Resources:

e Lowndes County Freedom Organization, Support the Lowndes County Freedom
Organization, brochure, Civil Rights Movement Archive.

e Lowndes County Freedom Organization, Voting Primer, Civil Rights Movement
Archive.

e Emilye Crosby and Judy Richardson, “Voting Rights Beyond the Headlines,”
SNCC Digital Movement Platform.
The Story of SNCC, Civil Rights Movement Archive.
Gloria House, “"We'll Never Turn Back,” in Hands on the Freedom Plow:
Personal Accounts by SNCC Women, ed. Faith Holsaert, et. al (Champaign, IL:
University of lllinois Press, 2010), 503-14.

e Carmichael and Hamilton, Black Power, 34-56.

Other Resources:

“Black Power,” The New York Times, July 12, 1966.
“Black Power is Black Death,” The New York Times, July 7, 1966.

Teaching Notes:

e Should course leaders choose to lecture, there is much in the SNCC documents
that explain the original rationales behind the struggle for voting in Lowndes.
SNCC offered critical analyses of the power in the vote. They also began to see
the vote as means of achieving power. A lecture would draw parallels and build
bridges between civil rights and its basis in American liberal democracy, the
dilemmas of race in that democratic idea, and what Black Power means as an
alternative, radical democratic vision.

e Seminar participants might take a primary source and examine both its historical
relevance and contemporary resonance. In their discussions of the dilemmas
raised by democracy, participants might utilize these documents as theoretical
evidence of SNCC's sophistication and contribution to democracy. With the
addition of the voices of SNCC members, participants might think through what
they meant by Black Power and how it rubbed up against the ideas and
projections of the broader thinking public.


https://www.crmvet.org/docs/650000_lcfo_pamphlet.pdf.
https://www.crmvet.org/docs/650000_lcfo_pamphlet.pdf.
https://www.crmvet.org/docs/650000_lcfo_pamphlet.pdf
https://www.crmvet.org/docs/650000_lcfo_pamphlet.pdf
https://sncclegacyproject.org/voting-rights-act-beyond-the-headlines/
https://sncclegacyproject.org/voting-rights-act-beyond-the-headlines/
https://www.crmvet.org/docs/sncc66.pdf

e The course leader might stage a debate—akin to the actual debates within
SNCC—around voting and democracy as a source of independent political
power versus the more mainstream positions associated with the movement
and its legacy. The latter usually takes democracy to mean the utilization of the
vote while SNCC had many who advocated the use of ballot as a means to
achieve power and control of their own communities.

Week 4 - Developing A Graphic Representation of Black Voting Rights

Discussion Questions and Dilemmas:

What informed the approach of using comic books as a form of political education?
What do we learn from the comics themselves? Which SNCC members were
responsible for producing them and how do they understand their legacy? What other
forms of graphic representation were available for SNCC members to deploy? What
other forms of visual art in general were available?

Readings and Resources:

e Us Colored People, Lowndes County Freedom Organization, Civil Rights
Movement Archive.

Coroner, SNCC Digital Gateway.

Board of Education, SNCC Digital Gateway.

Tax Assessor, SNCC Digital Gateway.

Sheriff, SNCC Digital Gateway.

Interview with Courtland Cox and Jennifer Lawson, “Black Voter Suppression,
Activist Comics, and the First Black Panther Party,” The Comics Journal 308
(2022): 76-90.

Other Resources:

e Zinn Education Project, Peoples Historians Online: The Student Nonviolent
Coordinating Committee.

Teaching Notes:

e For the lecture format, the course leader should consider displaying the comic
books and discussing their political content, as well as the circumstances driving
their production. It could home in on the meanings of political literacies and the


https://www.crmvet.org/docs/lcfo_us_colored.pdf
https://www.crmvet.org/docs/lcfo_us_colored.pdf
https://snccdigital.org/wp-content/uploads/digitalcollections/lcfo_educ.pdf
https://snccdigital.org/wp-content/uploads/digitalcollections/lcfo_tax.pdf
https://snccdigital.org/wp-content/uploads/digitalcollections/lcfo_sheriff.pdf
https://www.zinnedproject.org/news/peoples-historians-online-sncc.
https://www.zinnedproject.org/news/peoples-historians-online-sncc.

effectiveness of popular education in the movement, exploring potential uses
for today.

In a seminar, participants might be assigned a specific comic and asked to
develop analyses around their content, taking care to present the thinking
behind each comic’s political message.

For the flipped classroom, an interesting approach, particularly for a class of
organizers, would be to ask them to design comics that address current political
issues that they are focused upon. Zines, mind maps, and other artist
contributions have become well-regarded tools of political education.
Organizers could be asked to think through the differences between then and
now and what might be possible in the future.

Week 5 - Testing Black Power

Discussion Questions and Dilemmas:

How did SNCC and the Lowndes County Freedom Organization (LCFO) prepare for
the election of 1966? What was its agenda and how was it decided upon? Who were
the principal actors? How was consensus built? How did the people of Lowndes
County respond to this organizational work? How did they see the possibilities of
radical democracy? How do we assess the results of the election? How do we think of
failure in this context? What did it mean for the LCFO to fail?

Readings and Resources:

“Background Information on Freedom Elections, May 3, 1966,” Civil Rights
Movement Archive.

Lillian McGill, “Building the Lowndes County Freedom Organization,” Our
Voices, SNCC Digital Gateway.

Terence Cannon, “Lowndes County,” The Movement 2 no. 11, (December
1966), Civil Rights Movement Archive.

Carmichael and Hamilton, Black Power, 98-120.

Carmichael, Ready for Revolution, 457-83.

Jeffries, Bloody Lowndes, 179-206.

Other Resources:
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https://www.crmvet.org/docs/660503_sncc_alabama.pdf
https://www.crmvet.org/docs/660503_sncc_alabama.pdf
https://vimeo.com/272426297
https://vimeo.com/272426297
https://vimeo.com/272426297
https://vimeo.com/272426297
http://www.crmvet.org/docs/mvmt/6612mvmt.pdf
http://www.crmvet.org/docs/mvmt/6612mvmt.pdf
http://www.crmvet.org/docs/mvmt/6612mvmt.pdf
http://www.crmvet.org/docs/mvmt/6612mvmt.pdf

e Gloria House [44:52], Pt. | "The Rise and Triumph of Black Power, 1965 — 1966,"

We Shall Not Be Moved Conference, 1988, Trinity College,

e Courtland Cox, Library of Congress Oral History.

Teaching Notes:

e The lecturer might use the powerful perspectives of Kwame Ture (Stokely

Carmichael) to approach the meaning of what the LCFO did in the election of
1966. Ture's perspective frames not only SNCC's objective, but it also tends to
place the movement within the larger ecosystem of the Black freedom struggle
and the many dilemmas it faced in this moment.

Seminar participants might use primary documents such as The Movement to
recreate the environment around the election of 1966. The discussion could
focus on what each participant notices about the mood around the results and
potential of that moment and of the movement in general.

In a flipped format, students could be broken up into groups and focus on a
component of the readings and resources that offered an explanation on what
led to the defeat of the LCFO. They would then report back to the class about
why they chose that perspective and what lessons can be gleaned from it.

Week 6 - The Idea of the Black Panther

Discussion Questions and Dilemmas:

How has the image/iconography of the Black panther traveled across time and
locations (e.g. from Lowndes County to Oakland and across cities internationally? In
popular culture (e.g., Ryan Coogler’s Black Panther)? What are the roots of the image
and idea of the Black panther? What were the key historical moments which prompted
its movement as a symbol for struggle across different contexts? What are the local
ecologies in which the symbol was used? What particularities did Black people attach
to this symbol in light of their specific contexts?

Readings and Resources:

Charles Cobb Jr., “The Black Panther,” SNCC Digital Gateway.

“The Black Panther: Political Education,” SNCC Digital Gateway.

“Come Out Fighting,” SNCC Digital Gateway.

Stokely Carmichael (Kwame Ture), Stokely Speaks (Lawrence Hill, 2007), 9-16.
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http://digitalrepository.trincoll.edu/sncc/6/
http://digitalrepository.trincoll.edu/sncc/6/
https://www.loc.gov/item/2015669129/
https://snccdigital.org/inside-sncc/the-story-of-sncc/the-black-panther/
https://snccdigital.org/wp-content/uploads/2017/12/Lowndes_Transcript04.pdf
https://snccdigital.org/wp-content/uploads/2018/05/LowndesCounty_Part3_Transcript.pdf

Teaching Notes:

e For a lecture style class, the course leader is encouraged to display the images
of the Black panther symbol(s) in its many iterations, from Lowndes County to
the Marvel Comics depiction of the T'Challa. The course leader may also draw
on the readings to highlight any apparent points of agreement or discrepancy in
the emergence of the Black Panther symbol, particularly the cross-country
linkages that led to its adoption as the symbol and name of the Black Panther
Party in 1966.

e Should the course leader opt for a seminar class or a flipped classroom, they
can stage a discussion between students on the merits or pitfalls of the diffusion
of the Black panther symbol in popular culture, given the historical
circumstances that led to its initial adoption(s) and dissemination. Students are
encouraged to consider what subversive or counterrevolutionary elements are
present in the adoption(s) of the symbol in popular examples such as Ryan
Coogler’s Black Panther.

Other Resources:

Black Panther (dir. Ryan Coogler, 2018).
Panther (dir. Melvin Van Peebles, 1995).
Judas and the Black Messiah (dir. Shaka King, 2021).

Week 7 - A Portrait of John Hulett, Lillian McGill, and the Jackson Family

Discussion Questions and Dilemmas:

Who were some of the pivotal movement figures and families in Lowndes County?
Why are they typically excluded from popular accounts of the Southern Freedom
Movement? Who was John Hulett? As one of SNCC's earliest supporters, how did his
leadership and commitment impact SNCC's course of action? What were Hulett's
priorities and objectives as chairman of Lowndes County Freedom Organization and
later as an elected county sheriff? Described as the “brains of the movement,” how
did Lillian McGill's role as Secretary for the Lowndes County Christian Movement for
Human Rights shape the effectiveness of SNCC's door-to-door campaigns? What did
the legal case McGill v. Ryals address? Why was it important to the process of creating
an independent political organization? Who were the Jacksons? What was the
importance of family-wide participation in movement work? What backlash did the
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https://www.marxists.org/history/usa/workers/black-panthers/1966/10/15.htm

family experience for their total commitment to the freedom movement? How did the
Jackson family think about “serving the people” and how did this shape the risks they
assumed? How did other families—those not named here—contribute to the
movement?

Readings and Resources:

John Hulett, “"We Were Never Really Prepared, The Movement 2 no. 11,
(December 1966), Civil Rights Movement Archive.

John Hulett, “How the Black Panther Party was Organized,” in The Eyes on the
Prize Civil Rights Reader: Documents, Speeches, and Firsthand Accounts from
the Black Freedom Struggle, ed., Clayborne Carson, et al. (Penguin Books,
1991), 273-78.

Interview with John Hulett by James A. DaVinney, October 18, 1988, Eyes on
the Prize, Henry Hampton Collection, Washington University.

“Lillian McGill,” SNCC Digital Gateway.

“The Jacksons,” SNCC Digital Gateway.

Interview with John Jackson by Blackside, Inc. October 18, 1988, Eyes on the

Prize, Henry Hampton Collection, Washington University.

Teaching Notes

In lecture or seminar settings, the course leader should prioritize the
importance of local leadership in SNCC's organizing efforts. After making sure
students have a robust biographical understanding of Hulett, McGill, and the
Jackson family, focus should turn to the specific contributions each made
because of their local knowledge and unique political capacities. What values
did these organizers share? How did their personal experiences and visions
shape SNCC's trajectory?

In a flipped session, students may also want to reflect on who gets remembered
and who is marginalized as local political stories evolve into national ones. As an
activity, students can create “relation maps” to visually represent the
relationship between key figures and organizers in Lowndes. This activity should
reveal and emphasize that relationships were the currency of SNCCs political
culture.

Week 8 - Research and Resistance: Jack Minnis and Power-Mapping

Discussion Questions and Dilemmas:
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https://www.crmvet.org/docs/mvmt/6612mvmt.pdf
https://www.crmvet.org/docs/mvmt/6612mvmt.pdf
https://www.crmvet.org/docs/mvmt/6612mvmt.pdf
https://www.crmvet.org/docs/mvmt/6612mvmt.pdf
http://digital.wustl.edu/cgi/t/text/text-idx?c=eop;cc=eop;rgn=main;view=text;idno=hul5427.0553.068
http://digital.wustl.edu/cgi/t/text/text-idx?c=eop;cc=eop;rgn=main;view=text;idno=hul5427.0553.068
https://snccdigital.org/people/lillian-mcgill/
https://snccdigital.org/people/jackson-family/
http://digital.wustl.edu/cgi/t/text/text-idx?c=eop;cc=eop;rgn=main;view=text;idno=jac5427.0554.073
http://digital.wustl.edu/cgi/t/text/text-idx?c=eop;cc=eop;rgn=main;view=text;idno=jac5427.0554.073

What was the role of research and SNCC's research department in developing the
knowledge and resources to carry out voter registration campaigns? What were some
key research materials and reports that the department developed? Who was Jack
Minnis? What skills did he bring to the research department? What role did Minnis’
work play in identifying the legal grounds on which an independent political
organization—the Lowndes County Freedom Organization—could run candidates in
Alabama county elections ? How did SNCC go about organizing political education
workshops in order to comply with the legal requirements to establish LCFO? What is
power mapping and why is it an essential component of movement work? What did a
standard SNCC research report require? How can we understand research as a matter
of freedom?

Readings and Resources:

e Research Department, SNCC, “At Last!! The Paper You All Have Been Waiting
Forl!l What is The SNCC Research Department...” Civil Rights Movement
Archive.

e Jack Minnis, “The Care and Feeding of Power Structures,” Civil Rights
Movement Archive.

e Jack Minnis, "Lowndes County Freedom Organization: The Story of the

Development of an Independent Political Movement on the County Level,” Civil
Rights Movement Archive.

e SNCC Model Research Report for Beginning Work in New Area, Civil Rights
Movement Archive.

o Jeffries, Bloody Lowndes, 150-62.

Teaching Notes:

e In lecture format, course leaders can frame remarks around the centrality of
research and political education to SNCCs organizational commitments.
Movement research empowered collective action, militated against repression,
and allowed for political precision in dangerous times. The research department
assisted with a range of tasks. These included curricular materials for Freedom
Schools to mapping and identifying legal loopholes. The department ensured
that knowledge was central to the transformation of Black political life. To this
end, the course leader can provide a brief history of the department,
emphasizing the role of Jack Minnis’ legal research in the creation of LCFO and
the importance of independent education agendas to autonomous political
action. The lecture can pull from primary documents including SNCC's research
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https://www.crmvet.org/docs/65_sncc_research.pdf
https://www.crmvet.org/docs/65_sncc_research.pdf
https://www.crmvet.org/docs/65_minnis_power-r.pdf.
https://www.crmvet.org/docs/65_minnis_power-r.pdf.
https://www.crmvet.org/docs/67_lcfo_minnis.pdf
https://www.crmvet.org/docs/67_lcfo_minnis.pdf
https://content.wisconsinhistory.org/digital/collection/p15932coll2/id/66710
https://content.wisconsinhistory.org/digital/collection/p15932coll2/id/66710

report templates and Minnis’ own account of LCFO. The course leader could
also consider returning to insights from week 4 on the use of comics and other
visual tools for political education.

e In seminar format, the course leader can prioritize a discussion of SNCC's
political education workshops in addition to a general overview of the research
department. Focusing on how SNCC workshops “deconstruct political power”
and how these deconstructive efforts mobilize, energize, and awaken Black
people to their own power, students can discuss the role between knowledge
and resistance, and the relationship between research, political education, and
SNCC's turn to the party form.

e In a flipped classroom, students can choose one document authored by Jack
Minnis and come prepared to discuss the analytical approaches Minnis took to
developing political counter-narratives and how he leveraged research to
expose collusion, corruption, and complicity in maintaining a system of racial
rule.

Week 9 - Lowndes County Political Autobiographies

Discussion Questions and Dilemmas:

How might we place autobiographies in conversation with other archival data and
documents, in order to uncover how personal narrative/interiority is inseparable from
the political struggle(s) in which these intellectuals/organizers came to narrate their
radical selves? What are our assumptions about autobiography as a genre and how it
challenges how we authorize what is considered ‘legitimate’ historical writing? In what
ways do political autobiographies deepen our understanding of radical movements?
What possibilities are uncovered when we broaden our understanding of political
autobiography by including speeches, interviews, and other first-person writing(s)?
What other political autobiographies exist beyond mainstream channels? How do
these often self-published works address the gaps that exist between industry
published accounts and “official” histories?

Readings and Resources:

e Interview with Martha Prescod Norman Noonan by John Dittmer, March 18,
2013, Civil Rights History Project, Library of Congress.

e Interview with Diane Nash by Blackside, Inc., November 12, 1985, Eyes on the
Prize, Henry Hampton Collection, Washington University.
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https://www.loc.gov/item/afc2010039_crhp0080/
https://www.loc.gov/item/afc2010039_crhp0080/
http://repository.wustl.edu/concern/videos/qf85nd261
http://repository.wustl.edu/concern/videos/qf85nd261

e Carmichael, Ready for Revolution, 484-563.

Other Resources:

Teaching Notes:

e Course leaders interested in a lecture format would open with the preliminary
questions on autobiography as a genre of historical documentation, and thread
those questions into their discussion of the assigned readings and other
resources.

e For a seminar, the course leader would select key passages from the texts and
engage in close-reading with the students, encouraging them to use each
passage as a throughway for discussing the orienting questions, and generating
more questions for one another in the process.

e For an activity-based approach or flipped classroom context, course leaders
may choose to divide students into groups, assigning one text to each group. In
these groups, students would first discuss what their assumptions about the
relationship between autobiography and radical movement(s) were before this
class. Students can then use the text to discuss how it either altered or
confirmed their assumptions, and how autobiographical writing(s) enhanced
their understanding of the Lowndes County Black Panther Party.

Week 10 - “The Turning Point Was the Photograph:” Social Documentary
Photography, Voting Rights, and Visualizing Dissent

Discussion Questions and Dilemmas:

What was the role of SNCC's photography department? What were the department’s
primary responsibilities? What logistical infrastructure was needed to sustain the
department’s work? Who were some of SNCC's key photographers and what
conditions did they encounter in the field? How did SNCC use photography to create
and summon national and local audiences? How did photography democratize
representations of the Lowndes County Movement? How were the dangers and
possibilities of voter registration communicated through photography?

Readings and Resources:
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https://www.aaihs.org/the-power-of-dr-gwendolyn-pattons-autobiography/
https://www.aaihs.org/the-power-of-dr-gwendolyn-pattons-autobiography/

“The Black Panther in Lowndes County, AL,” Photo Archive, Civil Rights
Movement Archive.

"A Proposal for a Documentary Program in Photography," Civil Rights
Movement Archive.

“The SNCC Photo Department,” SNCC Digital Movement Platform.

Images of Change, Take Stock.

SNCC, (dir. Danny Lyon, 2020).

Other Resources:

Leigh Raiford, “Come Let Us Build a New World Together”: SNCC my and
Photography of the Civil Rights Movement,” American Quarterly 59 (December
2007): 1129-57.

Ira Schmeisser, “Camera at the Grassroots: The Student Nonviolent
Coordinating Committee and the Politics of Visual Representation,” in The Civil
Rights Movement Revisited: Critical Perspectives on the Struggle for Racial
Equality in the United States (Transaction Publishers, 2001), 105-26.

Leslie G. Kelen, This Light of Ours: Activist Photographers of the Civil Rights
Movement (Jackson: University Press of Mississippi, 2012)

Teaching Notes:

In lecture format, the course leader can introduce the “politics of visuality” as
an organizing concept. Lecture should cover the logistical role of the photo
department before venturing into visual analysis of key images that circulated in
and out of Lowndes County. The course leader should emphasize the fraught
process of representing Black power, Black struggle, and Black self-
determination. The lecture can also work through the way photography as a
medium impacted strategies of self-representation.

In both the seminar and flipped classroom formats, students can discuss a
specific selection of movement photos, identifying recurring strategies of (self)
representation. The facilitator could have students discuss a single movement
photographer and the importance of their “visual vocabulary” to SNCC's
political goals. These two learning formats offer the opportunity for in-depth
study of how the photograph democratized representations of social and
political struggle. As SNCC photographer Danny Lyon observed, “The
movement would appear and then it would vanish; there were Freedom Rides
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https://www.crmvet.org/images/imgslave.htm
https://www.crmvet.org/images/imgslave.htm
https://www.crmvet.org/docs/sncc_photography.pdf
https://www.crmvet.org/docs/sncc_photography.pdf
https://sncclegacyproject.org/sncc-photographers/
http://www.takestockphotos.com/index.php
http://www.takestockphotos.com/index.php
https://vimeo.com/483738977
https://vimeo.com/483738977

and there it was and then it was just gone, it didn’t exist. The turning point was
the photograph.”

Week 11 - Geographies of Resistance: The Black Belt

Discussion and Dilemmas:

What are the implications for rethinking Black geography with relation to Black
freedom movements in Lowndes County? Is the Black Belt simply a geographic
region? How might we understand the efforts to complicate and understand both the
violence and profundity of Black life in the South, particularly in The Black Belt? How
might an attentive study of geography and space bring to bear an understanding of
radical movements? What possibilities open up for our understanding of radical Black
freedom struggles, and SNCC in particular, if we instead approach the Black Belt as a
region, concept, and epistemological frame?

Readings and Resources:

e Transcript, Lowndes County Pt 1: Alabama Black Belt, SNCC Digital Gateway,
SNCC Digital Gateway.

e Transcript, Lowndes County Pt. 2: The Black Panther: Going into Lowndes
County, SNCC Digital Gateway.

e Allen Tullos, “The Traditional Counties of Alabama’s Black Belt,” Southern

Spaces.
e W.E.B. Du Bois, "Of the Black Belt,” in Souls of Black Folk (A.C. McClurg, 1903).

Other Resources:

e Robin D.G. Kelley, “The Black Belt Communists” Jacobin, Auqust 20, 2015.

Teaching Notes:

e For a lecture format, course leaders may choose to begin with a discussion of
the relationship(s) between space and power, particularly as it pertains to the
growth of agricultural blocs during slavery. Course leaders might then introduce
the map of Alabama showing the counties of the Black Belt, indicating for
students the location of Lowndes County vis-a-vis the rest of the Black Belt and
the rest of Alabama. Course leaders are encouraged to follow by delving into
the interview transcripts assigned to students, highlighting passages that
emphasize the relationship between these geographic/agricultural blocs and
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https://snccdigital.org/wp-content/uploads/2018/05/LowndesCounty_Part1_Transcript.pdf
https://snccdigital.org/wp-content/uploads/2018/05/LowndesCounty_Part1_Transcript.pdf
https://snccdigital.org/wp-content/uploads/2017/12/Lowndes_Transcript02.pdf
https://snccdigital.org/wp-content/uploads/2017/12/Lowndes_Transcript02.pdf
https://southernspaces.org/2004/black-belt/
https://southernspaces.org/2004/black-belt/
https://southernspaces.org/2004/black-belt/
https://southernspaces.org/2004/black-belt/
https://etc.usf.edu/lit2go/203/the-souls-of-black-folk/4446/chapter-7-of-the-black-belt/
https://etc.usf.edu/lit2go/203/the-souls-of-black-folk/4446/chapter-7-of-the-black-belt/
https://etc.usf.edu/lit2go/203/the-souls-of-black-folk/4446/chapter-7-of-the-black-belt/
https://jacobin.com/2015/08/alabama-hammer-and-hoe-robin-kelley-communist-party/
https://jacobin.com/2015/08/alabama-hammer-and-hoe-robin-kelley-communist-party/
https://jacobin.com/2015/08/alabama-hammer-and-hoe-robin-kelley-communist-party/

(Black) power, as well as passages that underscore the manner in which the
Black Belt is more than a space, but a locus for a range of political-intellectual
endeavors.

For a seminar format, course leaders would distribute a copy of the map to
each student, so that they can refer to it during their discussion(s). Course
leaders are encouraged to then offer close readings of key passages in the
transcripts that address the orienting questions for the week.

For an activity-based or flipped classroom context, course leaders may ask
students to meet in groups, assigning one orienting question to each group,
and having them develop mini-summaries drawing on examples from the
assign(ed) texts. Students may present their summaries by sharing a slide deck
with the class digitally, or by presenting in front of their peers.

Week 12 - Violence, Non-Violence, and Everything In Between

Discussion Questions and Dilemmas:

How might we challenge our assumptions about the divide between “violent” and
“nonviolent” tactics in radical movements/struggles? How do we understand the
immense violence of the Black Belt during this period and the role that persistent
murders of youth activists played in crafting the organizing demands/agenda of
SNCC? What other important questions might we raise concerning nonviolence as a
way of life versus a tactic? Are our assumptions concerning the divide between
violence/nonviolence (as tactics) more apparent than real?

Readings and Resources:

“SNCC Bulletin, “Today’s Brutality in Selma, Alabama,” March 7, 1965, Civil
Rights Movement Archive.

Lowndes County Pt. 3: Come Out Fighting, SNCC Digital Gateway.

Jeffries, Bloody Lowndes, 81-116.

Charles Cobb Jr., This Nonviolent Stuff’ll Get You Killed: How Guns Made the
Civil Rights Movement Possible (Basic Books, 2014), 1-18; 182-83.

Other Resources:

CORE Mississippi Free Press - Newspaper, 1964 Feb, “Medgar Evers Death
Marked,” Wisconsin Historical Society Freedom Summer Digital Collection.
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https://www.crmvet.org/docs/650307_sncc_selma-bulletin.pdf
https://www.crmvet.org/docs/650307_sncc_selma-bulletin.pdf
https://www.crmvet.org/docs/650307_sncc_selma-bulletin.pdf
https://snccdigital.org/wp-content/uploads/2018/05/LowndesCounty_Part3_Transcript.pdf.
https://content.wisconsinhistory.org/digital/collection/p15932coll2/id/42577
https://content.wisconsinhistory.org/digital/collection/p15932coll2/id/42577

e Mississippi Sovereignty Commission report on the murder of Herbert Lee,
September 26, 1961, Sovereignty Commission Online, MDAH, SNCC Digital

Gateway.

Teaching Notes:

e For the lecture, course leaders are encouraged to offer a brief overview/
timeline of key incidents of state and vigilante violence in the Black Belt leading
up to the Lowndes County Black Panther Party organizing efforts. This will
contextualize conversations concerning violence and nonviolence. Course
leaders are also encouraged to offer a brief overview of the differences
between violence/nonviolence as tactics versus worldview, or ways of life.

e For a seminar format, course leaders are encouraged to conduct a close reading
of key passages of Charles Cobb’s excerpts and relate them to the
circumstances that residents of Lowndes County faced during the movements.

e For a flipped classroom scenario, course leaders may choose to have students
develop “mind maps” which show nonviolent/armed struggle, state violence,
and self-defense, as interconnected in a constellation of ideas concerning how
to best organize and carry out radical struggles.

Week 13 - The Global ‘68: Black Power Across Hemispheres

Discussion Questions and Dilemmas:

In what ways was 1968 a crucial historical and political conjuncture in global Black
struggles of liberation? What efforts were made to organize across the diaspora in the
pursuit of their radical agenda(s)? What are the conditions that led to the detonation
of incredible amounts of state violence as well as radical struggles in 19687 How does
this connect to Lowndes County? In what ways were the Americas, Europe, the African
Continent, and Asia pulled into the orbit of the rise of Black Power, from SNCC to the
world (and beyond)?

Readings and Resources:

“Black Power,” SNCC Digital Archive, SNCC Digital Gateway.
“Internationalism pt. 1: An International Consciousness,” SNCC Digital

Gateway.
"Internationalism pt. 2: Pan-Africanism," SNCC Digital Gateway.

Ture, Ready for Revolution, 520-606.
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https://snccdigital.org/events/herbert-lee-murdered/
https://snccdigital.org/events/herbert-lee-murdered/
https://snccdigital.org/events/herbert-lee-murdered/
https://snccdigital.org/wp-content/uploads/2017/12/Internationalism_Transcript01.pdf
https://snccdigital.org/wp-content/uploads/2017/12/Internationalism_Transcript01.pdf
https://snccdigital.org/our-voices/internationalism/part-2/

Other Resources:

e Bedour Alagraa, “Moving Against the System: Dread History and the Global
1968,"” Small Axe, 24 (2020): 218-227.

Teaching Notes:

e For a lecture-style class, course leaders are encouraged to offer an account of
the historical context in the 10 years leading up to 1968, including the
assassination(s) of MLK Jr., Malcolm X, Robert F. Kennedy, and others, showing
the ways Lowndes County fit into this trajectory. The lecturer might look to the
growth of Black Power in the Caribbean (especially in places like Trinidad and
Tobago), the rise of the armed wing of the ANC in South Africa, the
imprisonment of Nelson Mandela, the rise of the Black Panther Party for Self
Defense and the impact(s) of Chairman Fred Hampton, and other important
political developments in Cold War tensions as connected to the rise of voting
rights struggles in the US south.

e For a seminar and flipped classroom context, course leaders may ask students
to each offer an investigation of key events leading up to/during 1968 (for
example those mentioned in the aforementioned lecture notes). Students will
then include a consideration of how these events reverberated at the
international, domestic, and local level(s), with respect to their local
reverberations in Lowndes County.

Week 14 - “Tent City"”: Risk, Repression, Solidarity

Discussion Questions and Dilemmas:

Once voter registration was underway, how did SNCC organizers anticipate, prepare
for, and respond to state and vigilante retaliation? How was eviction used as a form of
punishment by white property owners? What legal and practical strategies did SNCC
organizers use to combat the threat of eviction? What were the legal challenges in
proving eviction was, in fact, being used to frustrate the Black franchise? How does
repression impact movement morale? What lessons can be learned from the families
that took up residence in Lowndes County’s Tent/Freedom City? What does Tent City
teach us about the importance- though logistical difficulty- of building autonomous
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spaces? What is the role of personal and collective sacrifice in building strong and
resilient movements?

Readings and Resources:

SNCC News Release, December 29, 1965, Civil Rights Movement Archive.
SNCC Report, Faye Bellamy, December 30 1965, Civil Rights Movement
Archive.

SNCC News Release on Shootings in Tent City, December 31, 1965, Civil Rights
Movement Archive.

Letter from Stokley Carmichael to Lucy and Kenneth Montgomery, Civil Rights
Movement Archive.

Viola Bradford, “A Christmas Eve in Tent City—'lt's Too Cold to Make a Cake',”
The Southern Courier, December 31, 1966-January 1, 1967.

Interview with Josephine Mayes by Blackside, Inc., October 19, 1988, Eyes on

the Prize, Henry Hampton Collection, Washington University.
“Tent City Boys,” Baldwin Street Gallery.
“Roosevelt Scott and his brother running toward a cinder block house being

constructed for their family in Lowndes County, Alabama," Alabama
Department of Archives and History.

“Tent City Exhibit,” Lowndes Interpretive Center.

Jeffries, Bloody Lowndes, 104 -111.

Teaching Notes:

In lecture format, the course leader can frame their remarks in terms of this
cycle of resistance and repression as it concerns voter registration and
retaliatory evictions by white landlords. The course leader should review the
legal and interpersonal measures taken to protect people involved in SNCC
activities, including how resources were required to navigate this issue.

In seminar and flipped classroom settings, course leaders can focus on the
testimony of people, such as Josephine Mayes, who lived in Tent City. Students
might study specific interviews and people to build out a more vivid sense of
how sacrifice and solidarity are integral to political transformation. Students can
also focus on power-mapping, focusing on the ways evictions strengthened the
desire for autonomy. A different teaching approach in these settings may
prioritize a close study of the various legal cases that scaffolded the struggles
around Tent City.
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https://www.crmvet.org/docs/651229_sncc_lowndes-tents.pdf
https://www.crmvet.org/lets/651230_sncc_lowndes_bellamy.pdf
https://www.crmvet.org/lets/651230_sncc_lowndes_bellamy.pdf
https://www.crmvet.org/docs/pr/651231_sncc_pr_shootings.pdf
https://www.crmvet.org/docs/pr/651231_sncc_pr_shootings.pdf
https://www.crmvet.org/lets/660309_sncc_tents.pdf
https://www.crmvet.org/lets/660309_sncc_tents.pdf
http://www.southerncourier.org/low-res/Vol3_No01_1967_01_01.pdf
http://www.southerncourier.org/low-res/Vol3_No01_1967_01_01.pdf
http://www.southerncourier.org/low-res/Vol3_No01_1967_01_01.pdf
http://repository.wustl.edu/concern/videos/w0892f78w
http://repository.wustl.edu/concern/videos/w0892f78w
https://baldwinstreetgallery.com/boys-with-guns-tent-city-lowndes-66/
https://digital.archives.alabama.gov/digital/collection/peppler/id/4633/
https://digital.archives.alabama.gov/digital/collection/peppler/id/4633/
http://encyclopediaofalabama.org/article/m-9216

Week 15 - A Political Retrospective: Remembering SNCC to Carry SNCC Forward

Discussion Questions and Dilemmas:

How do we learn to remember the events of the Lowndes Country freedom struggle?
How do we produce movement historiography that prioritizes the transformative
impact of everyday struggle by everyday people? How do we control the narrative of
the movement and perpetuate historical memories that are responsible to the aims
and objectives of the Black freedom struggle? How do we create intergenerational
spaces of learning and strategizing to carry movement insights forward? What should
our archives, projects, gatherings, and programs include to ensure our memory work is
aligned with the movement work that set new ground for Black political life?

Readings and Resources:

e "We Shall Not Be Moved: The Life and Times of the Student Nonviolent
Coordinating Committee, 1960 — 1966.” 1988 SNCC Conference” Trinity
College, Hartford, CT, Apr. 14 — 16, 1988.

e "Lowndes County Freedom Party,” SNCC 60th Anniversary Conference,”
Virtual, October 2021.

e Lowndes County and the Road to Black Power (2022), dir. Geeta Ghandbir and
Sam Pollard.

Teaching Notes:

e Across all teaching formats, this week offers the opportunity to reflect on course
content through the idea of political memory. In a lecture format, the course
leader can tour students through various archival projects, conference
proceedings, and films, identifying strategies to nourish a shared political
memory responsible to the aims and objectives of the Black Freedom
Movement.

e In a seminar or flipped setting, students can select a specific archive or

conference to study. As an activity, the class can then share insights to develop
their own ideas for a SNCC-related program or project.
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https://digitalrepository.trincoll.edu/sncc/
https://digitalrepository.trincoll.edu/sncc/
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Appendix: Reading List

Ahmad, Muhammad. We Will Return in the Whirlwind: Black Radical Organizations,
1960-1975. Chicago: Charles Kerr Publishers, 2007.

Blackwell, Unita. Barefootin’: Life Lessons from the Road to Freedom. New York:
Crown, 2006.

Bonner, Charles. Tip of the Arrow: The Selma Student Nonviolent Movement: A Study
in Leadership. Conneaut Lake, PA: Page, 2020.

Brown, H. Rap. Die Nigger Die! Chicago: Lawrence Hill Books, 2002.

Carmichael, Stokely. Stokely Speaks: From Black Power to Pan-Africanism. Chicago:
Lawrence Hill, 2007.

Carson, Clayborne. In Struggle: SNCC and the Black Awakening of the 1960s.
Cambridge, MA: Harvard University Press, 1995.

Cobb, Charles. This Nonviolent Stuff’ll Get You Killed: How Guns Made the Civil Rights
Movement Possible. Durham, NC: Duke University Press, 2015.

Dittmer, John. Local People: The Struggle for Civil Rights in Mississippi. Urbana, IL:
lllinois University Press, 1995.

Fitzgerald, Joseph. The Struggle is Eternal: Gloria Richardson and Back Liberation.
Lexington, KY: University Press of Kentucky, 2019.

Forman, James. Sammy Younge, Jr.: The First Black College Student to Die in the Black
Liberation Movement. New York: Grove Press, 1968.

—. The Making of Black Revolutionaries. New York: Macmillan, 1972.

Greenberg, Cheryl ed., A Circle of Trust: Remembering SNCC. New Brunswick: Rutgers
University Press, 1998.

Hartford, Bruce., Troublemaker: Memories of the Freedom Movement (San Francisco:
Westwind Writers, 2019).
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Holsaert, Faith S., Martha Precod Norman Noonan, Judy Richardson, Betty Garman
Robinson, Jean Smith Young, and Dorothy M. Zellner, eds. Hands on the Freedom
Plow: Personal Accounts by Women in SNCC. Urbana, IL: University of Illinois Press,
2010.

Hogan, Wesley. Many Minds, One Heart: SNCC’s Dreams for a New America. Chapel
Hill, NC: University of North Carolina Press, 2007.

Jones, Brian. The Tuskegee Student Uprising: A History. New York: New York University
Press, 2022.

Lafayette, Bernard. In Peace and Freedom: My Journey in Selma. Lexington: University
Press of Kentucky, 2013.

Lee, Chana Kai. For Freedom’s Sake: The Life of Fannie Lou Hamer. Urbana, IL:
University of Illinois Press, 1999.

Lewis, John. Walking With the Wind: A Memoir of the Movement. New York: Simon
and Schuster, 1998.

McAdam, Doug. Freedom Summer. New York: Oxford University Press, 1988.

Moses, Robert and Charles E. Cobb. Radical Equations: Civil Rights from Mississippi to
the Algebra Project. New York: Penguin Random House, 2002.

Payne, Charles. I've Got the Light of Freedom: The Organizing Tradition and the
Mississippi Freedom Struggle. Berkeley, CA: University of California Press, 1995.

Ransby, Barbara. Ella Baker and the Black Freedom Movement. Chapel Hill, NC:
University of North Carolina Press, 2003.

Sellers, Cleveland. The River of No Return: The Autobiography of a Black Militant and
the Life and Death of SNCC. New York: Harper, 2018.

Travis, Brenda. Mississippi’s Exiled Daughter: How My Civil Rights Baptism Under Fire
Shaped My Life. Montgomery, AL: New South Books, 2018.

Umoja, Akinyele. We Will Shoot Back: Armed Resistance in the Mississippi Freedom
Movement. New York: New York University Press, 2014.

26



Watkins, Hollis. Brother Hollis: The Sankofa of a Movement Man. Clinton, MS: Sankofa
Publishing, 2015.

Zinn, Howard. SNCC: The New Abolitionists. Chicago: Haymarket Books, 2013.
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